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There is no doubt that the design studio persists as an enduring pedagogical 
construct in the education of designers worldwide. Many would argue that this is due 
to the soundness and resilience of its underpinning ideals. However, as a report 
undertaken by the American Institute of Architecture Students points out, studio 
culture is also characterised by various myths that contribute to ‘emotional, physical, 
and cultural deprivation’ in students engaged in studio learning (AIAS Studio Culture 
Task Force, 2002, p. 6). While these findings alone should be sufficient to encourage 
more overt consideration of the nature and quality of studio learning and design 
education more broadly, in Australia for example, and I suspect globally, there 
appear to have been no major changes, let alone paradigmatic shifts, in how design 
students are educated. 
 
While the new design course about to be introduced at QUT provides a very effective 
structural basis for this, the challenge now is to reconsider at a fundamental 
pedagogical level how we educate designers and of the role of the studio in this 
education. How do we know for instance that studio teaching in its present form is the 
most effective and efficient way of learning and teaching design in our various design 
disciplines? Without any other approach, we have no basis for saying one is better 
than the other; that one produces a better graduate than another; whatever that is. All 
we tend to do is to resort to a tacit nostalgic belief that this is the most appropriate 
way to educate designers. After all as some suggest, it must be to have survived 
since the mid 19th century with the advent of the Ecole des Beaux Arts. But, as we 
know, the world is a different place today than it was in Paris in the 19th or even in 
Germany in the 20th century when the Bauhaus became a notable influence. While 
the pressure exerted by university bureaucrats is compelling enough to search for 
alternative less costly ways of teaching designers, there is the risk that this will occur 
without any or very little pedagogical rigour. This risk can be minimised and the 
quality of studio learning improved but only if we look beyond the immediate 
university situation to the world as a whole and to a pedagogical response that 
recognises that we live in a world that as Barnett (2004) argues is more socially 
unstable and ontologically different than ever before. 
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